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Our next generation of 
learners are preparing 
for a world that we do 

not know.  
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As we approach the season where we celebrate the miracle 
of our Lord’s birth, we are reminded of the possibility that 
new life brings. Born in the simplest of surroundings, He 
was born unto us.  They came from afar to meet our Lord 
and held onto the promise that His birth meant. 

It is this promise of new life and the arrival of our 
Saviour who walked among 
us, which reminds us about 
the power of pure love, true 
acceptance, lifelong learning 
and the incredible inf luence of 
the teacher.

With Jesus as our guide, we 
approach the education of the 
next generation as we lean into 
new learning, go to places that 
we do not know, and create safe spaces for our students 
to thrive, evolve and encounter Christ in their lives. We 
remain open to the possibility of learning from and 
with our students. We have so much to learn from this 
generation as we support them and encourage them to 
actively engage in experiences that contribute to their 
educational journey.  

As administrators, we are blessed to share with our 
students our lived experiences with the hope that this 
will contribute to their confidence to approach the world. 
We serve as this support as they enter our schools, walk 
our halls, participate in clubs and teams, deliver speeches, 
debate, learn and deepen their faith. 

Our understanding about the world has been tested 
over the past few years, and we know that unlearning 
and relearning is essential for us all to move forward in 

a world that honours all. Our next generation of learners 
are preparing for a world that we do not know. Building 
schools that are full of accepting citizens, creative 
thinkers, problem solvers, collaborative learners and 
communicators is a great place for us all to start.   

We do know that we are called, we are chosen. How 
did we know where this 
calling would lead us? Could 
we ever imagine educating 
our next generation in this 
post-pandemic world? Using 
Christ as our role model, to 
walk with us as we explore the 
unknown and what is yet to 
come for jobs we know have 
yet to be discovered or created. 
We invite you to explore the 

articles in this issue to hear from thought leaders and 
educators who help to shape this vision into reality for us 
all to consider.  

Allow this time to serve as a reminder that our calling 
is deeply rooted in our faith and our passion for serving 
others. As we ref lect on the miracle of the birth of our 
Lord and the many blessings that surround this time of 
year, we ask you to continue to serve your communities 
and your families with the desire to be fully present to 
one another and to ensure that you support, celebrate and 
elevate one another. Celebrate Mass, re-engage in your 
parish and find joy in the moments of spiritual fulfillment. 
May the joy and blessings of this season serve to fill 
you with inner peace and faith for a future that is full of 
possibilities that will serve us all.

God bless.  

FROM THE PRESIDENT & EXECUTIVE DIRECTOR
Sandra Donaghue, Joseph Geiser

We Are Called. We Are Chosen.
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Generation Alpha identifies students born between 2010 
and 2025. These students are our next generation of 
learners, born during the same time that Apple launched 
the iPad, Instagram was released and the term “app” 
became the word of the year. They are a technologically 
literate generation who have grown up logged in and 
linked up. 

Educating Generation Alpha students will require 
transformation and optimization of our current education 
system. Transformation efforts need to be built around 
connectedness, collaboration, co-creation and equity. 
Optimization efforts will root themselves in maximizing 
current best practices, putting the learner first, making 
learning purposeful, revisiting current assessment 
practices and searching for the best ways to increase 
our educational capacity and efficiency. In this edition 
of Principal Connections, we take a look at the education 
journey of our next generation.

Jill Gowdie introduces our issue by sharing a message of 
hope. As we set forth to lead, she encourages us to believe 
in the work we do, to believe in the people around us and 
to believe in ourselves. She invites us to find that sacred 
space between the “now” and “the not yet,” and to speak, 
guide and listen to our teachers, as they will be our next 
generation of leaders.

Andy Hargreaves and Dean Fink suggest education 
practices can be transformed through sustainable 
leadership. In their article, they examine what the 
environmental paradigm of sustainable development can 
offer educational leaders. By connecting the environmen-
tal principles of sustainability to our education systems 
and by drawing on the best practices of our past, they see 
a new way forward.

Santiago-Rincon Gallardo sees education practices being 
optimized by students learning to take ownership of their 
own learning. In, Leading to Liberate Learning, he suggests 

that helping students discover and recover their own 
power to learn, is the best thing we can do to help young 
people thrive and survive in an uncertain world. 

Josh Fullan believes that teaching citizenship in our 
schools will transform future learning. In his article, 
Citizenship for a New Age, he advocates that the very best 
learning students can do is to learn about a community’s 
responsibility to itself and to the planet. He suggests 
citizenship and real-world problem solving should begin 
directly outside the school’s door.

Climate change education will play an increasingly 
important role. Responsible citizenship, sustainability, 
understanding climate reality and dealing with climate 
anxiety will be part of the future learning agenda. Our 
Students Need Climate-Literate Adults, authored by Heather 
Short, highlights the need for climate literate educators. 
Your School and Climate Action, by Ellen Field and Paul 
Berger discusses what schools can do to help. 

Carol Campbell and Alma Harris share an example 
of what one country is doing to collectively plan for 
the future of education. In Let’s Talk About the Future 
of Education they describe a current process used in 
Scotland to address the changing needs of students and 
education. They call Ontario educators to engage in 
conversation about the future and to take action to realize 
all students’ right to an education which develops their 
fullest potential.

Transforming education to meet the needs of our next 
generation suggests a significant change to the structure 
and composition of the system we know. How people 
learn has dramatically changed. By placing a relentless 
focus on diversity, equity and inclusion, by actively 
listening, by understanding and valuing each other, we 
will find a way to move education forward. One thing 
we can count on, our new education landscape will be a 
fascinating period of time for Ontario Catholic school 
leaders. Time to embrace the future!

FROM THE EDITOR
Deirdre Kinsella Biss

The New Education Landscape: 
Generation Alpha
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Where the Real 
Things Are

By Dr. Jill Gowdie

And you will always be reborn
and I will always see the star

and make the journey to your heart:
the manger where the real things are.

(Michael Leunig from Poems, 1972-2001)
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Formation, Mission and Catholic Identity. Jill currently sits on the 
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Education Board, is Chair of the Gerrard Rummery Institute and 
Vice President of the Association of Practical Theology in Oceania.

The second is to believe in the people around you. Be 
generous in acknowledging their presence and the power 
of their contribution. But even with those who give you no 
reason to trust their capacity to deliver, give them every 
opportunity to lift, to rise and to grow into the belief you 
have in them and the light you see in them.

The third is to believe in yourself. Talk to yourself the way 
you would to another when you see into the heart of their 
gifts, their absolute essence. Remind yourself that you are 
worthy, you have something to give that only you can give 
and that you have the power to cast a unique light into this 
sphere of influence you have, this community you lead.

Each of these, however, come with critical boundaries 
if you are to remain whole in yourself and authentic in 
your leadership …

Believe in the work but don’t be consumed by it. Follow 
where that star takes you but be careful not to let your 
eyes fixate on it. Be determined but not relentless in the 
journey. Rest a little and do that often and take delight in 
the whole firmament.

Believe in your staff, but don’t become their ‘doormat.’  
Be alert to the signs where your sense of generosity begins 
to become another’s sense of entitlement. That does no one 
any good and will find its way unhelpfully into the classroom 
and staffroom.

Believe in yourself, but don’t believe it’s all about you. 
Follow that star but be careful never to fall into the trap of 
believing that you are the star. You are not.

As Parker Palmer puts it so beautifully, you have 
enormous power to cast your light or your shadow. Your 
shadow will be the shadow of your own ego, your own 
brokenness – but it too can transform into light if you are 
present to its existence and are courageous in facing its 
darkness. And an authentic Catholic leader does that.

The ancient Celtic tradition gives us the best way to 
maintain these boundaries. It is to learn how to step as 
often as possible into the memory of your ‘thin space.’ 
That sacred threshold space you know you have, between 
the ‘Now’ and the ‘Not-yet,’ between Heaven and Earth, 
the kairos space where you are taken beyond yourself for 
a moment, where you find yourself in the layered reality 
of our Catholic imaginary in which mystery and meaning 
meet and in which the great host of angels and saints 
move – a real space, a thin place – that we each do well 
together into our every day.

When you are speaking as leader, you do so with the rich 
tradition of a million others who have followed the star 
before you – minding you, whispering encouragement to 
you, being with you … whether you are aware of it or not.

When you are guiding as leader, you do so with the next 
generation of teachers and leaders listening from the future 

– looking for something real, a light to see and someone 
authentic to follow.

When you are listening as leader, you are holding up 
the mirror of generations to the one before you and 
ref lecting back to them their deepest identity.

Your light is the ref lected and refracted light of the Spirit 
in the Universe, the heart of God, and it will shine in 
places and ways you will never quite see nor understand. 
Each time you cast your light, with the strong sense that 
you are part of something much, much bigger, you rebirth 
the first light of creation, the first star of Christ’s birth, 
the light of the journey to the heart ... where the real 
things are. 
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Citizenship 
for a New Age
By Josh Fullan



When it comes to citizenship in schools, words and actions are 
failing in equal measure. The language is wrong, the practice is 
dislocated. With the world in a state of polycrisis, the opportunity 
cost of not doing something radically better with citizenship 
education is incalculable. It feels like a moral failure. I would like to 
offer a way forward for any school leader to tackle this problem head 
on. And, in the process, redefine learning with citizenship at its core.

First, let us acknowledge that citizenship as it applies to schools 
and civics education is at best an imperfect word we have accepted 
for the sake of having some common language. It is far from 
neutral, particularly in places where citizenship, and its suite of 
rights and privileges, is denied to some while granted to others 
as a right of birth or status. When we use the term in schools, 
citizenship means much more than your status in a country or 
voting in elections. It refers to something aspirational that is both 
values- and practice-based. It engages compassion and different 
perspectives, drives service for public good. But it is a word that 
can exclude and hurt.

Next, let us consider some of the evidence on the state of what it 
means to be a global citizen in 2022. Seventy per cent of the global 
population lives under a dictatorship (Boese et al, 2022). In many 
democracies, preconditions for democracy, such as trust and civic 
engagement, are weak and becoming weaker (Fukuyama, 2022; 
Woo, D., Sargent, R. H., & Goldfarb, D., 2022). The UN’s latest 
Human Development Index shows that the vast majority of countries, 
including those traditionally held up as models, are moving in the 
wrong direction on life expectancy, education, income and other 
living standards (The Economist, 2022). 
 
In the United States, a majority of people say their country is very or 
extremely divided (Woo, D., Sargent, R. H., & Goldfarb, D., 2022). 
Nearly a third of Canadians feel the same way about our country, 
and millions of us believe in conspiracy theories (Anderson, B., & 
Coletto, D., 2022).

More than a laundry list of bad news, these facts expose the quaking 
ground beneath the concept of global citizen. Global citizenship in 
this decade is mostly undemocratic, illiberal, tribal, suspicious and 
void of shared narratives.

In the context of schools, how do we square these very real values 
conf licts with the aspirational descriptions of citizenship that we 
find in strategy and curriculum documents? To be clear, many of 
these are excellent for the world in which they were written or aspire 
to, and may continue to be useful for schools that find success with 
them. But where does that leave those of us who are dissatisfied, or 
bravely looking to reimagine citizenship more broadly and urgently 
as the key to our future?
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Leading 
to Liberate 
Learning

By Santiago Rincon-Gallardo
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In contrast, learning to learn involves owning the 
responsibility to decide by yourself – according to your 
knowledge, values, culture, intuition, etcetera – what 
is true, what is good and what is beautiful. Helping our 
students recover and discover their own power to learn is 
perhaps the best we can do to give them a fighting chance 
at surviving and thriving in the uncertain world they’re in. 
Learning to learn is a powerful vehicle to know yourself, 
think and learn by yourself, take care of yourself and 
others, and better the world.   

As Allison Gopnik put it, we cannot make children 
learn, we can only let them learn. Learning is a practice 
of freedom and, as such, it runs against the grain of con-
ventional schooling. Fully realizing classrooms, schools 
and systems where learning is lived and experienced as 
freedom will require fundamental changes in how we 
think about, practise and organize teaching and leader-
ship. In particular, it requires changing the pedagogical 
core – the relationship between educator and learner in 
the presence of objects of knowledge. It requires leaving 
behind configurations of the pedagogical core based on 
domination and control and cultivating instead those 
based on partnership and freedom. Doing this will 
require deep and cultural change. Throughout history, 
social movements have been the most powerful vehicle 
for cultural renewal. And in their logic of operation lie the 
keys to liberating learning. 

According to Marshall Ganz, effective movement 
leaders ignite and mobilize the hearts, heads and hands 

of those they lead. The heart is the realm of emotions. 
Movements face the constant challenge of enabling 
people to overcome the emotions that maintain the status 
quo – such as fear, apathy, inertia, isolation – and to 
access and act on the emotions that encourage purposeful, 
collective action – such as hope, anger, urgency, solidarity. 
The head is the realm of rational thinking, which involves 
thoughtfully considering available options, designing 
strategy and tactics with good winning chances, and stay-
ing continuously attuned to changes in the environment 
and emerging opportunities. The hands are the realm of 
execution: taking action to implement the specific tactics 
and advance the larger strategy of the movement. 

Quick implications for your leadership practice: To 
mobilize hearts, identify your why (individual and 
collectively) and continuously forge unity of purpose. 
To mobilize heads, create the conditions for everyone 
to learn and learn alongside them about what works and 
what doesn’t. To mobilize hands, match your shared 
purpose with building the capacity required to realize 
it – in particular, the capacity to collaborate effectively to 
transform the pedagogical core. 

The chances of a better, kinder and more just world on 
the other side of this crisis are dim. And yet, I can’t find a 
better option than giving it our all.

Santiago Rincon-Gallardo, Ed.D 
Chief Research Officer, Michael Fullan Enterprises Inc.
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Sustainable Leadership in 
an Unsustainable World
By Andy Hargreaves and Dean Fink

Buried amidst all the news of wildfires, f loods, inf lation, 
gun violence, political gridlock and culture wars, there 
has been a little noticed obituary for one of the twentieth 
century’s most remarkable and inf luential people, James 
Lovelock. Not only did Lovelock live to the impressive 
age of 103, this scientist, philosopher, inventor and 
activist changed the way we think, or at least should think, 
about our relationship with our planet. In doing so, he 
helped to initiate the sustainability movement.  

Lovelock was best known for his Gaia theory: a 
controversial idea he proposed in the 1960s that 
suggested a radically different way of looking at the 
evolution of life, compared to most of modern science 
at the time. Gaia held that the countless millions of 
organisms not only competed, but also cooperated 
to maintain an environment in which life could be 
sustained: a process of co-evolution. As Indigenous 
Peoples have understood for eons, the fate of people 
and the planet are indivisible. Lovelock’s proposition 
challenged Charles Darwin’s theory of natural selection 
and survival of the fittest. In 2001, more than 1,000 
scientists met in Amsterdam to declare that the planet 

“behaves as a single, self-regulating system comprised of 
physical, chemical, biological and human components.” 
Mocked and ostracized throughout his career, Lovelock 
had ultimately won the day. 

Some years earlier, a much-cited report to the World 
Commission on Environment and Development 
concluded, “Humankind has the ability to achieve 
sustainable development – to meet the needs of the 
present without compromising the ability of future 
generations to meet their own needs. Around the 
2005 launch time of the UN Decade of Education 
for Sustainable Development, and inspired by 
environmentalist Lucy Hargreaves, we began to 
ask ourselves what the environmental paradigm of 
sustainable development could offer to educational 
leaders. The result was our book on Sustainable 
Leadership. It argued that sustainable leadership and 
change “preserves and develops deep learning for all 
that spreads and lasts, in ways that do no harm to and 
indeed create positive benefits for others now and in 
the future.” We connected sustainable organizational 
leadership among people in schools and elsewhere to the 
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generation of powerholders cannot offer. In a VUCA 
world, schools need to be places of safety for exploration 
and engagement. The point of sustainable leadership is 
to engage with VUCA – not amplify it. Leaders must also 
resist hasty adoptions of technological innovations and be 
sure these are trialled and tested before they are applied 
to everyone.  

PRINCIPLE 3: BREADTH

Sustainable leadership spreads: it sustains  
the leadership of others.

In a complex, fast-paced world, innovation and 
improvement cannot rest on the shoulders of the few. 
Shared, collaborative and distributed leadership among 
the whole school community is needed. Shared leadership 
also involves drawing on digital skills educators 
developed during the pandemic to make more and better 
use of online interaction, especially across schools. With 
the growing hunger of rising generations for activist 
engagement with their crisis-ridden world, distributed 
and shared leadership must involve young people. The 
most effective policy responses to COVID-19 secured 
the collaborative involvement of teachers, school leaders, 
parents and students alike, in solving immense and 

constantly changing problems together. Student voice 
made things better. VUCA calls for agility. Agility 
requires collaboration close to where the problems and 
challenges are. It’s time for distributed leadership to go 
deeper by working with students and parents. 

PRINCIPLE 4: ENVIRONMENTAL IMPACT

Sustainable leadership does no harm to and actively supports 
the surrounding environment.

 In 2006, we were concerned that the drive to raise 
achievement scores and narrow achievement gaps was 
based on competitive orientations that pitted schools 
against schools, communities against communities, 
nations against nations. Even before the pandemic, this 
position was changing. Children were becoming more 
than a number. Survival of the planet and on the planet 
depends on the ability to cooperate, compromise and 
cross pollinate ideas and practices. Professional networks 
are springing up across the globe. In Canada, Andy 
co-leads one involving 40 schools in seven provinces, 
collaborating to deepen their practices of green-based, 
screen-based and machine-based play with underserved 
populations. Darwin is yielding to Lovelock. Scientific 
rationality is being informed and challenged by 

Indigenous ways of knowing. The quality of education 
will not improve if the efforts of some schools are 
pursued at the expense of others.  

PRINCIPLE 5: DIVERSITY: 

Sustainable leadership promotes cohesive diversity; it 
fosters and learns from diversity and creates cohesion and 
networking among its richly varying components.

Strong natural systems are bio-diverse rather than 
standardized and homogeneous. So are strong 
organizations that promote cross pollination of 
learning and the capacity within a system and its 
diverse resources to bounce back and recover quickly 
in the face of adversity. Educational leadership needs 
to advocate for diversity, with attention to the cultural 
diversity among the adults and children in the school, 
engaging questions of disability, inclusion, racial 
conf lict and LGBTQ identities, for example. How are 
diverse students acknowledged, valued and included 
within deliberately diverse communities? What is the 
responsibility of a school that serves the privileged for 
the less privileged in its midst? Embracing diversity 
is not just about celebrating a mix of cultures and 
styles – it is about knowing how to work on the hard 
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Students 
will Create 
Their Own 
Future
By John Hattie

There is but one truism: our students will create their futures.

We can only provide them with the skills and knowledge 
of their heritage (hoping they will keep the good parts 
and improve the not-so-good), provide them with a love 
and passion for learning something (worthwhile) in depth 
and ensure they have respect for self and others.

As educators, we have them from early ages until 16+ in 
full-time day care and school. We do more than babysit 
while parents work; we motivate, we teach, we expose 
them to ideas, we question, we test and we promise them 
a better world.

We talk to them 89 per cent of the time, ask 150 plus 
questions a day mostly requiring less than a three-word 
answer, and focus more than 90 per cent of our talk 
on facts. Students above average prefer greater teacher 
talk, more Mastermind type questions, and love the 
facts – that is the game where they are winners, so they 
want more. Students below average want us to shut up 
and listen to them thinking; so teachers can help them 
reveal the ‘hidden’ secret of which learning strategies they 
should use, how they can evaluate their progress toward 
solutions, and how they can error detect and correct.

Our current schools are okay for about 80 per cent of 
students, but less than 40 per cent come to school to 
learn what we teach them (Jenkins, 2019). The other 
40 per cent survive. Is this good enough? The current 
grammar of schooling is not serving us well, but we keep 
tinkering, adding more to the curriculum, creating more 
accountability tests, and increasing school funding. Even 
the COVID disruption has barely dented the grammar of 
schooling as we hurried back to this model as fast as we 
could. The greatest travesty of the COVID years is we 
learnt nothing.

Educators are highly regarded in the community. In 
Australia, the recent Morgan poll placed them in the top 
four most respected professions, but less than 30 per cent 
of the teachers and school leaders consider themselves 
respected. The issue is convincing the profession it 
is highly regarded. It is worrying that the teaching 
profession does not have a great career path for those who 
wish to stay in the classroom – as we promote the best 
into administration and leadership roles.

We need to change the nature of the core questions we 
are asking about schooling. We need more about the 
impact of teaching and less about teaching, more about 
‘What works best?’ and less about ‘What works?,’ more 
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Let’s Talk About  
the Future of Education

By Professor Carol Campbell and Professor Alma Harris

While educational change may be constant for school 
leaders, there are times in history when it feels like 
seismic shifts are happening globally with implications 
locally that go beyond typical adaptations of the status 
quo. This is one of those times.

Our Changing World and Students’ Futures

We are now in the fourth school year during the COVID-
19 pandemic. In Ontario, evidence indicates significant 
negative consequences from the pandemic and linked 
changes in education for school leaders’ and teachers’ 
professional lives and their well-being, and for students’ 
learning, equity, and mental and physical health (Bayrami, 
2022; Campbell, 2021; Campbell et al., 2022; Lewis et 
al., 2022; People for Education, 2022; Maximum City, 
2021). The impact of wars, geo-political shifts, economic 
downturns, technological innovation, digital acceleration, 
migration and population diversity globally also affect 
students and communities served by Ontario schools

While the ongoing turmoil of changes is challenging to 
navigate and there is a strong pull to return to “normal,” 

we have also learned positive things about education 
during these pandemic times. School leaders’ capacities 
to act responsively and f lexibly, to be human-centred and 
values-led, and to care with compassion for students’ and 
staff safety and well-being have mattered tremendously. 
Through times of lockdowns, physical distancing and 
remote learning, the necessity of human connections, 
relationships and collaboration became clear. Educators’ 
work to innovate and appropriately integrate digital 
learning, outdoor learning and approaches to student 
feedback have brought about changes in practice that 
will continue to inf luence teaching and learning over the 
longer-term. Multiple ways of engaging and communicat-
ing with parents and carers have enabled new connections 
to be forged. And students have learned about themselves, 
their communities and world as they experienced shifts 
including remote, online, hybrid and in-person learning.

While the day-to-day realities dominate school leaders’ 
lives, this is also an important moment to pause and to 
think about what is needed now and next for educating 
current and future generations. In some education 
systems, such as Scotland and Singapore, these issues 
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the momentum with short-, medium- and long-term 
priorities. Central to these discussions and actions must 
be the views and expertise of school leaders, and their 
staff and students.

Ontario Principals and the Future of Education

The work of school leaders has never been so important. 
The pandemic has demonstrated how crucial principals’ 
leadership values and practices are. How can Ontario 
principals engage in discussions about the future of 
education? There is no equivalent to Scotland’s National 
Discussion in Ontario – however, if that discussion is to 
be successful, it needs to become a grassroots movement 
that is informed and co-led by educators. Ontario has a 
long history of supporting and valuing student voice, and 
the intent of collaborative professionalism is to value 
the voices of all who work in education. We suggest you 
ask yourself and your staff, students and communities 
a version of “What kind of education will be needed by 
children and young people in the future and how do we 
make that a reality?”6

It is almost 30 years since the seminal Royal Commission 
on Learning was launched in Ontario. There have been 
further consultations since that time, including a renewed 

vision for Achieving Excellence in 2014. However, these 
are seismic times of global change that are impacting 
locally requiring significant thought and discussion 
for education. It is time to all talk about the future of 
education and take action to realize all students’ right to 
an education which develops their fullest potential.
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Creating the Collaborators 
of Tomorrow
By Jenni Donohoo and Christine Anderson

Society is becoming increasingly more interconnected, 
and collaboration has become a norm across settings 
ranging from businesses to classrooms. A recent study 
from the Microsoft Corporation highlights that the 
average time a user spends in Microsoft Teams’ meetings 
has more than tripled since February 2020 (Microsoft, 
2022). However, while technology has expanded 
opportunities to collaborate, it does not mean people are 
doing it well. Or that their collaborations are resulting in 
added value. 

To enter the workforce, our students need to develop the 
skillset for understanding when and how they should 
collaborate. And as educators, we need to provide 
them with the supports necessary to create clarity 
and intentionality around what makes collaboration 
successful.

Collaborative Outcomes 

Collaborating with others, both virtually and in face-
to-face environments, can be satisfying and rewarding. 
Benefits include greater access to information, diversity 
of thought and even the possibility of new friendships. 
Ideas and/or products created collaboratively are often 
enhanced as students consider and challenge alternative 
perspectives. “By having multiple working memories 
working together on the same task, the effective capacity 
of the multiple working memory may be increased due 

to a collective working memory effect” (Kirschner, et. 
al., 2018, p. 217). In other words, the collective working 
memory is greater than that of an individual’s working 
memory.

Collaboration is best used when the task or problem is 
so complex it would be too difficult to work on alone. 
Flight was made possible because of the Wright brothers’ 
partnership. Google, the search engine that transformed 
how we access online information and resources, was 
the result of a collaboration between Larry Page and 
Sergey Brin. It took four scientists working together 
to discover the double-helix-structure of DNA. The 
collective working memory effect suggests that if the task 
complexity exceeds the limits of an individual’s working 
memory, then working in a team is more effective 
(Kirschner, et. al., 2018).

 Equipping students with the skills to think together 
critically, build consensus, and/or make shared decisions 
related to complex tasks is an important cross-curricular 
outcome, which we need to focus on as we prepare our 
next generation to be savvy collaborators. 

Ways to Strengthen Collaboration

Here we provide three solid suggestions that will help 
educators capitalize on the effects of the collective 
working memory and ultimately strengthen collaboration 
amongst students.
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Our Students Need 
Climate-Literate Adults
By Heather Short

I left my tenured teaching position at a small college 
over a year ago; a job I’d prepared for and worked 
in my entire adult life. I left because it became clear 
that students in my climate science courses were not 
receiving the wider support they needed to deal with 
the implications of what they learned in my classroom. 
I was asking them to live in two worlds: the scientific 
reality of human-caused climate breakdown and the 
business-as-usual world in the rest of their lives at school 
and at home. It is a recipe for confusion and despair, 
frustration and apathy, anger and even denial as a means 
of self-preservation.

It wasn’t that my colleagues in other disciplines or 
administration were callous, uncaring or even climate 
change deniers (although I know of one or two); most 
knew about climate change and thought we ought to do 
‘something’ about it. A handful were more informed and 
very concerned. Fewer were climate-literate, which is 
what my students were becoming. My students needed 
the adults in their lives to face climate reality with them.

Why should educators be climate-literate? Because 
the climate and ecological emergencies are the biggest 
existential threats to human civilization and the natural 
world we have ever faced; and they require immediate 
collective action to give us a chance at a livable world in 
the coming decades. Young people cannot and should 
not be asked to carry this burden alone. The very least 
we should be able to do is to honestly say to a child 
anxious about their future ‘I hear you, I understand 
and I’m scared too.’ To do that, educators need to know 
the scale and urgency of the climate and allied crises, 
and what is at stake, so we can be guides through an 
exceptionally uncertain future for our students.

Four points every climate-literate person should know:

1)  The climate emergency is bad – worse than 
you probably think. The Intergovernmental Panel 
on Climate Change, or The IPCC reports, on which 
the COP negotiations are based, are founded in 
doubly-peer-reviewed science conducted by thousands 
of highly-trained specialists from hundreds of cultures 
and countries. The science is as solid as it gets. However, 
the scientific consensus is tempered by government 
officials and industry gatekeepers in the final published 
report; that together with the cautious language central to 
scientific research, the recommendations from the IPCC 
reports are the bare minimum of what the world should 
aim for.

The much-talked-about goal of ‘Net-zero by 2050’ CO2 
emissions, is conservatively, a poorly run race to a 50/50 
chance of avoiding catastrophe. It is a way of kicking 
the can down the road, banking on the development of 
technologies designed by kids, who are now in grade 
school, to ‘save’ humanity. We need to steer clear of 
any uncertainties in estimates of ‘how much by what 
date’ – we must stop using fossil fuels immediately.  Of 
course that is a ‘big ask,’ but this is do or die. Please take a 
moment to really understand that.

2)  The latest climate science consensus says the 
climate will stabilize very quickly – on the order of 
years instead of decades or centuries – once human-
ity stops emitting greenhouse gases and destroying 
carbon-removing ecosystems. This is amazingly good 
news and it is somehow left out of most dialogues about 
climate mitigation. Perhaps because once understood, 
one must admit that we have the means right now to stop 
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Self-Assessment: 
A Way Forward
By Nancy Frey and Douglas Fisher

There are many power dynamics in the classroom, with 
adults exerting control over their students (e.g., Reid 
& Kawash, 2017). One major power dynamic relates to 
assessments.  Educators sit in judgement over students 
and are the deciders of who learned, and who did not.  
Decisions about students’ learning are represented in a 
variety of formats, including report cards and transcripts. 
When educators decide students did, or did not, learn, 
there are consequences ranging from interventions to lack 
of access to college and universities.  

The assessments that educators use contain cultural, 
linguistic and gender biases, and the interpretation 
of the assessment results can be inf luenced by 
teachers’ expectations about their students (Steinke 
& Fitch, 2017; Quinn, 2020). As students experience 
assessment bias, they reduce their effort to demonstrate 
understanding on the tools their teachers give them, 
creating a vicious cycle in which low expectations are 
reinforced by poor performance.  

The global pandemic provided educators an opportunity 
to reconsider the ways in which student assessments are 
conducted. Perhaps the role of the educator could change 
from arbiter of learning or the great decider of learning, to 
that of validator and challenger?   

Enter self-assessment, a way forward for school leaders. 
When students are taught to self-assess and provide 
evidence of their learning, educators can validate 
learning and question the evidence. Self-assessments 
can be used formatively to guide next-steps instruction 
as students realize needs for additional learning. These 
self-assessments can also be used in more summative 
ways as evidence of learning that can replace teacher 
decisions on report cards and transcripts. 

Why Self-Assessment?

Academic self-assessment (ASA) is the metacognitive 
process of a student’s examination of work or abilities 
(Brown & Harris, 2014), who further call this a “core 
competency” for fostering the necessary self-regulation 
skills that accelerate student learning (p. 27). Andrade 
(2019) notes, however, that while much has been written 
about the mechanics of self-assessment, such as the use of 
rubrics, self-ratings and estimates of performance, far less 
has been discussed about the purpose of self-assessment. 
The true purpose of ASA, she asserts,  is to generate 
feedback that promotes learning and improvements 
in performance. This learning-oriented purpose of 
self-assessment implies that it should be formative: if 
there is no opportunity for adjustment and correction, 
self-assessment is almost pointless. (p. 2) 
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Calling All Learning Leaders
By Dr. Lyn Sharratt, James Coutts, Maggie Ogram and Sue Walsh

The need to ensure ongoing leadership learning for 
current and aspiring leaders is well researched in the 
field of educational administration. Given the dynamic 
change occurring in education globally, it is critical that 
leaders build ‘the growth of future leaders’ into their own 
learning opportunities. 

Everyone is a leader and everyone’s capacity to lead 
and learn must be continuously and conscientiously 
grown. To support the core business of student learning 
and well-being, current system and school leaders must 
ensure that all aspiring teacher-leaders are recognized 
and supported in building their professional teaching 
skills and in developing leadership capabilities – continu-
ously. Systems, networks, schools and individual teachers 
can use the Clarity Learning Suite (CLS) to improve their 
practice and increase their leadership capabilities.

CLS, a web-based, 24/7 professional learning tool, is 
designed to develop leadership skills using a collaborative 
approach to reaching ‘precision-in-practice’ learning, 
teaching and leading to increase all students’ growth and 
achievement – and therefore well-being. To support the 
core business of student learning and well-being, current 
system and school leaders must ensure that all aspiring 
teacher-leaders are recognized and supported in building 
their professional teaching skills and in developing 
leadership capabilities – continuously.

With high impact visual and written modes, CLS 
captures and unpacks proven findings from educational 
research concerning:

 ✓ Putting FACES on the data and taking action to 
increase all students’ growth and achievement

 ✓ Providing research and practice-based guidance 
on evidence-proven learning, teaching and leading 
approaches for system and school improvement 

 ✓ Sharing practitioner narratives of ‘lived experiences’ 
from across the globe 

 ✓ Breaking down assumptions and perceptions to 
ensure we target ‘doing the right things, right’ 
(Sharratt and Fullan, 2012) 

The evidence-proven 14 Parameters (Sharratt & Fullan, 
2012; Sharratt, 2019; Sharratt & Fullan, 2022) in Figure 1.2 
provide the basis for this online professional learning suite. 

The Clarity Learning Suite is made up of 12 online 
modules that ref lect system and school improvement 
work for leaders (at every level), teacher-leaders and 
teachers. Each module is comprised of sessions which dig 
deeply into the nitty-gritty of precision-in-practice. These 
modules are:
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Module 1: Focus: Orientation to CLS 
Module 2: Focus: Introduction of Leadership: 
Leading to Do This Work
The Learning Suite 
Module 3: Focus: The 14 Parameters: A Learning 
Framework 
Module 4: Focus: Knowing the FACES of 
Learners 
Module 5: Focus: Collaborative Inquiry with 
Teachers and Leaders 
The Teaching Suite 
Module 6: Focus: Assessment 
Module 7: Focus: Instruction 
Module 8: Focus: Processes that Support 
Collaborative Inquiry with Students 
Module 9: Focus: Using Data for Prevention and 
Intervention 
The Leading Suite 
Module 10: Focus: The Knowledgeable Other – 
Leading Alongside 
Module 11: Focus: Precision in Leadership 
Practice 
Module 12: Focus: Pulling It Altogether – 
Leading for the Future

The 14 Parameters and the six Leadership 
Abilities (Sharratt, 2019), in Figure 9.2 provide a 
scaffolded learning model for CLS participants 
to collaborate and learn together alongside a 

"learning leader." 

A key feature of CLS – the notion of "Learning 
Leaders" – builds and ensures sustainable leading 
while learning. Detailed notes support the 
Learning Leader to collaboratively lead sessions 
with colleagues and ultimately lead a whole school or 
whole system approach to improvement. Rotating the 
Learning Leader position offers very real experiences 
in leading while learning. The Clarity Learning Suite 
supports collaborative learning ensuring that participants 
have any-time access to:

• Video-delivered sessions by  
Dr. Lyn Sharratt

• Data discussions to ‘Put FACES on Data’

• ‘Fundamental Challenges’ that ref lect the lessons 
learned during every session 

• Case studies and vignettes as points of focus to 
provoke wonder and consideration 
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Harvard? He got this! 
#JesuitEducated 
By Adam Pittman

The Society of Jesus – Jesuits – and education have been 
synonymous for centuries. Jesuits and collaborators 
have been educating for a long time. A very long time. 

The Ratio Studiorum (The Ratio), the holy grail of 
Jesuit education, was produced in 1599 to help build 
cohesion and consistency to the Jesuit way of proceeding 
in education throughout the world. While much of 
Jesuit pedagogy is still rooted in the fabric of the Ratio, 
Jesuit education has continuously evolved. The Ratio 
produced an exceptional classical education – pri-
marily inf luenced by Renaissance theory and practice, 
particularly the inf luence of the University of Paris, and 
the practical wisdom of that time gained from all Jesuit 
colleges in many countries.  

Since then, the Jesuit network of schools has grown to 
one of the largest in the world. In Canada, the Jesuits 
directly help oversee two private Jesuit schools – Loyola, 
in Montreal, and St. Paul’s, in Winnipeg – and support 
several Jesuit-affiliated schools from coast to coast. 
We also bolster the Jesuit Schools Network, of which 
Brebeuf College School in Toronto is a new member. 
Welcome, Brebeuf! This network, led by Jesuits and lay 
collaborators, ensures the continuation of a rich and 
longstanding Jesuit mission and fosters the continuous 
challenge of polishing a finely tuned pedagogical 
approach in forming young men and women of compe-
tence, conscience, compassion and commitment. 

Recently, I was asked to write a letter of recommendation 
to Harvard on behalf of a former student. At first, I 

thought, “Harvard? Why not Georgetown or Boston 
College?” Every Jesuit wants their students to attend a 
great Jesuit university! But then I started to think of the 
life formation we provided him at Loyola in Montreal 
and realized that our fantastic team of faculty and staff 
prepared him well for Harvard. Because, by his life and 
very presence, our student will change the lives of others 
and the world. He will ask deep and profound questions. 
He will look beyond what has been written in the pages 
of history and, with conviction, craft a narrative for the 
future beyond our dreams. 

Quite frankly, our learner resembles nothing of the 
ordinary or even gifted student. Like all of our students, he 
is quite simply everything extraordinary. And while it is 
hard for us to let him go, I rest assured that we have formed 
him well, and it is time to send him out into the world – 
where diversity of thought and provocation of scholarship 
will continue to grace him with voice and viability. 

At first glance, the 4Cs of the Jesuit approach – compe-
tence, conscience, compassion and commitment – might 
sound like a clever marketing gimmick. However, the 
4Cs are critical elements rooted in ensuring that students 
understand their formation as one that helps them discern 
how their personal, academic and spiritual formation is 
always in service to others. In the larger context of human 
excellence, this formation is centred on the individual 
person as God’s beloved rather than on the material to 
be covered. And what is essential is that the formation 
is student-led while educators are there to guide, probe, 
challenge and encourage a deeper appropriation of 
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Setting the High Bar for 
Social Justice
By Michael Schmidt

Thinking back to the pandemic’s onset and the great 
pivot to online work, I remember a gradual mindset shift 
for many of my friends in the professional sector, as they 
became habituated to working remotely. Their initial 
shock and frustration of working from home gradually 
dissipated and gave way to, first, an acceptance and then, 
an excitement about the possibilities this development 
afforded their quality of life.    

In contrast, my educator friends and I were decidedly 
dissatisfied by our remote experience. Yes, the show 
did go on; lessons were delivered, credits were granted 
and real learning took place. Many teachers enjoyed the 
novelty of managing virtual classrooms and imaginatively 
experimented with the digital tools synchronous learning 
necessitated. Community events like curriculum 
night and graduation continued, as did school learning 
improvement planning and equity initiatives. Yet, our 
common assessment of our virtual school experience 
was that our work was missing something essential – 
something so integral to the job that many felt we had lost 
our sense of purpose.    

Well-Being, the Common Good and Social justice  

I believe this purposelessness was rooted in a frustration 
and inability to virtually engage in an adequate care and 
concern for the well-being of others. On the one hand, 

caring for an individual’s well-being is relational, and 
requires the ability to check in routinely and ask, “How 
are you?” On a larger scale, caring for the well-being of 
school community requires staying attuned to the daily 
practice of social justice principles. I define social justice 
broadly as the analysis, critique, commitment, advocacy 
and action of individuals and institutions towards a 
collective common good based on principles of inclusivity, 
accessibility and equity.  

Good schools and good educators aim for the lofty ideal 
of the well-being of all. Good schools and good educators 
are aspirational and hopeful despite the daily challenges 
and the messiness of communal life.  

As educators, measuring well-being begins with a 
critical lens and asking: who are the marginalized? In 
the classroom, we ask who is struggling academically? 
In the hallways, we ask who is being excluded socially? 
In the attendance office, we ask, who is not showing 
up to school? In the staff room, we ask who is feeling 
alienated, isolated, voiceless? Good schools and strong 
educational leaders adjust their practice and policy with a 
desire to minimize the margins and maximize inclusivity. 
This type of communal social justice is our daily work, 
continuous and never ceasing, but extremely satisfying, 
inspiring and purposeful.
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The k2i academy is an innovative ecosystem of diverse 
partners, launched in June 2020 at the Lassonde 
School of Engineering, York University. Our mission 
is to dismantle systemic barriers to opportunity for 
diverse learners and create innovative, equity-focused 
programming in partnership with the K12 sector and 
community collaborators.

The Lassonde School of Engineering, located in Toronto, 
is home to engineers, scientists and entrepreneurs, 
representing a diverse community of students, faculty, 
staff, alumni and partners. With 12 undergraduate 
programs, seven graduate programs and a host of 
certificates and accessible study options, Lassonde is 
shaping the next generation of creators, equipped with 
the skills and knowledge they need to tackle some of the 
world’s biggest challenges.

Today, we continue to see inequities in STEM education. 
In Canada, only 17.9%1 of licenced engineers are women. 
And there is less than 5%2 women representation in 
many trades, including automotive service technicians, 
electricians and carpentry. Women only make up 
24.2%3 of enrolments in 
engineering programs 
in Canada with the 
highest proportions in 
biosystems, chemical 
engineering and 
geological engineering. 
Only 0.6%4 of 
undergraduate students 
enrolled in engineering 
programs in Canada 
identify as Indigenous 
Peoples. According 
to the 2016 census 
by Statistics Canada, 
71,365 Black Canadians 
25 years and older 
had a postsecondary 
certificate diploma or 

degree in STEM. Canada’s population of 25 plus years is 
approximately 25 million5 . In fact, 94%6 of Black youth 
in Canada said they would like to get a Bachelor’s degree 
or higher but only 60% thought they could. Despite the 
ongoing work in STEM education, we continue to see 
a need for change, not only in ensuring that youth have 
opportunities for STEM learning to make informed 
decisions about their futures, but to also think about the 
narratives and perspectives we include in science and 
technology education.

“I have always been an advocate for equity in STEM,” 
says Jane Goodyer, Dean of the Lassonde School of 
Engineering. “I strongly believe that in order to address 
the complex challenges humanity faces today and in 
the future, we need to create an educational system that 
empowers, supports and includes all people who wish 
to pursue post-secondary studies in STEM, where their 
diverse perspectives, skills and knowledge are needed.”

The k2i academy engages with youth, educators and 
community by bringing STEM to life through a variety 
of programs designed to address systemic challenges in 

k2i academy: Creating Change 
in STEM Education 

 
By Lisa Cole 
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Taking Action at k2i academy! 
 

By Lisa Cole 

The past two years have been challenging for all of us in 
education, leading to many disruptions and forcing us to 
become creative problem solvers. At k2i academy, part of 
the Lassonde School of Engineering at York University, 
we needed to be responsive and create programs that 
would support student learning and our work with K12 
education leaders. As the pandemic hit, we quickly moved 
some of our programs online.  

In the summer of 2020, we 
delivered the Helen Carswell 
STEAM Program for Women, 
the first of our Bringing 
STEM to Life: Work-
Integrated Learning programs. 
High school students were 
hired to work on research 
projects for two weeks 
online. Hands-on learning 
experiences were designed 
and materials sent to students’ 
homes. Undergraduate 
Lassonde students were hired as mentors to design 
projects connected to the UN Sustainable Development 
Goals and areas of research at Lassonde. Research 
faculty acted as advisors on projects and offered support 
to students throughout the program. This was the 
beginning of our learning journey.  

As the summer program ended, we leveraged our learning 
to expand the program into a new initiative offered 
during the school year. We worked collaboratively with 
a school board to co-create a program, specifically 
designed for Black and Indigenous high school students. 
It employed them for after-school and weekend work while 
earning a high school cooperative education (co-op) credit.  

The integration of work and learning became a new 
model which has grown to employ 150 high school 
students in the summer of 2022 working full time for 
four weeks while earning a high school credit in 3U or 4U 

physics, along with 50 undergraduate STEM students. 
Partnering school boards hired six teachers to deliver the 
courses, 10 research faculty advisors were involved in the 
program and community members provided ongoing 
advice and support.  

Design evolution and implementation of this program 
is continuous as we learn alongside our partners and 
listen to the needs, interests and personal goals of high 

school student participants. 
This program continues 
to be virtual as it provides 
opportunities for employment 
by Lassonde regardless of 
geographic location.

Learning needs to be 
connected to the interests of 
students within local contexts. 
We recognized we needed 
to seek out collaborators to 
create with us. This summer, 

the Bringing STEM to Life: Work-Integrated Learning 
Program expanded to Blind River, Ontario, offered in 
partnership with the Algoma District School Board. It 
is a four-week summer work experience combined with 
an Interdisciplinary Course (IDC) credit in Indigenous 
Engineering, Technology & Innovation by Design. We 
collaborated with Bryan Bellefueille to co-develop a new 
high school course that integrates Indigenous worldviews 
and knowledges with contemporary technologies. Bryan 
is a secondary math and Ojibwe language educator with 
a passion for teaching and learning. This course will run 
again during the school year.

To create systemic change, we need to consider how we 
reach students and families throughout the year to create 
multiple touchpoints and opportunities to connect and 
learn. With educational leaders and teachers as partners, 
we work with school boards to provide In School 
programming that is curriculum connected within the 



Community
Have you found willing partners and co-learners within the ecosystem
to identify persistent challenges within STEM education?

How will you work collaboratively to design, implement, text, and
iterate on co-designed initiatives?

Partnership
How are your partnerships reciprocal relationships that work towards
system change?

        Identify complementary:

Equity, Diversity, and Inclusion
Does the initiative engage diverse thought leaders and perspectives for
collaboration?

How is your initiative designed to be culturally relevant and responsive
to diverse learners?

Social Impact
How might your initiative address systemic barriers for
underrepresented students in STEM?

Resources

Skills

Knowledge

Experience

Meaningful Engagements
Is your program:

Leadership
Is your program:

Multi-point Engagement
Does your program:

        

Culturally relevant and responsive?

Increasing scientific and agential literacy in STEM?
Increasing students’ sense of responsibility for social and
environmental justice?

Engaging community and educational partners?

Co-designed with partners?

Implemented with partners?

Disrupting STEM education with partners?

Sustain long term relationships with partners?

Create positive STEM identity development in students?

Enhance skill acquisition?

Offer mentorship?

Skill Expansion
Does the learning:

Mindset Development
Does the learning and problem solving:

        

The Lassonde School of Engineering
launched k2i (kindergarten to industry)
academy in June 2020 with a mission
to create an ecosystem of diverse
partners, committed to dismantling
systemic barriers to opportunity for
underrepresented students in STEM.
The k2i academy engages with youth
and educators by bringing STEM to life
– connecting directly to school boards
and their classrooms, offering
innovative work-integrated learning
programs, and partnering with
community organizations to provide
unique, hands-on STEM learning
opportunities.

https://lassonde.yorku.ca/k2i

ABOUT US

k2i@lassonde.yorku.ca

k2i academy Inclusive Design Framework 1.0
A quick guide to designing and implementing educational programs that is equity-focused, and creates opportunity for system
change in K-12 Science & Technology and STEM Education.

How will we evaluate, reflect and
critically think about society and culture,
to reveal how structures impact certain

individuals?
 

How do we challenge power structures
to create more equitable outcomes?

How will we address systems of
oppression such as colonialism,

racism, sexism, ableism,
homophobia, transphobia, and

classism, resulting in individual and
structural inequities in society?

 

How will we challenge racism,
inequities, prejudices, and

discrimination based on race?
 

How will anti-racist spaces, free of
racial injustice, be co-created?

 

Critical Theory Anti-Oppression Theory Anti-Racism Education

How will each individual identify and
confront their biases and be open to

learning in order to be culturally
responsive?

Individual
How are the educational practices

within programs and sessions
addressing student needs,
incorporating intrapersonal

experiences and creating equitable
outcomes?

Instructional

How will leaders critically examine
processes and systems to identify

areas of inequity?
 

How might we create new inclusive
systems?

 

Institutional

Designing Experiences
Engaging Student and Educator Voice
Collect and Analyze Equity Data
Report and Evaluate to Drive
Improvement
Building Leadership, Engaging Family
Parents, Elders, and Community
Environment and Context Learning

Considerations:

Student & Family

How has the program
placed students and
families at the centre of
the design?

Have specific identities or
intersectional identities of
student groups been identified?

Cultures
Families
Identities
Social Location
Abilities
Languages

Considerations:

Have individual, instructional and
institutional barriers been identified?

Intrapersonal Interpersonal

Operational Framework

Organizational Program Level Sessional Level

Note: 
This is a living document and will adapt and change as our thinking evolves. We invite collaborators to join us in this work. (June, 2022)

Framework Inspired by the work of:
Chanicka, J., and Logan, C. Example of best practice: inclusive design. Intercultural Education (London, England), 32(3), 335–347, 2021.
https://doi.org/10.1080/14675986.2021.1886430

Let's create
equity-focused
STEM programs

together!

Strengthen competencies in coding and computational thinking?

Develop scientific understanding?

Demonstrate application of mathematics?

Include engineering design?

Incorporate hands on learning experiences?

Focus on solving real world problems?

Inspired by the UN Sustainable Development Goals?

Connect to students interests, lived experience and perspectives?

Create opportunity to pursue social justice?

Develop skills in:

Communication

Critical Thinking

Creative Problem Solving

Adaptability



We take the stress out of photo day, but our services don’t 
stop there. Leading the charge when it comes to innovation, 
Edge Imaging is proud to offer more personalized products 
than ever! Display your portrait the way you want it with over 
200 background options, specialty holiday products, and 
digital options.

Student security is our number one priority, and therefore our 
data never leaves Canadian soil. Edge uses a closed loop 
end-to-end system, keeping nearly everything in house. Our 
mobile-friendly ordering site uses 128-bit encryption, the 
same standards as online banking, making it easier than ever 
to order one of our many personalized items, such as:

• Mugs

• Calendars

• Key tags

• Notebooks

• Puzzles and more!

Plus, Edge has added value for parents! Get more for 
less by taking advantage of Family Plan. Place an order for 
two students and receive free* packages for any additional 
student(s) within your household.

*Packages must be of equal or lesser value, and students must attend an 
Edge school to qualify for this offer. 

Edge will make your schools’ memories easy! Contact us 
today to find out more about school pictures, yearbooks, and 
graduation portraits.

Making memories this 

holiday season  
has never been easier

1 (866) 707-3343 edgeimaging.ca edgeimaging

15oz Mugs

10x8 Calendars

Personalized Notebooks

30-Piece Puzzles
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Framing a Way Forward  
for Inclusive Education
By Steve Sider

What does the future of special education look like? 
I have been a teacher, administrator and researcher 
involved with inclusive education for students with 
special educational needs and disabilities for more than 
30 years. When I look at immediate, day-to-day aspects 
of inclusion, I see how much more needs to be done. 
However, when I look at the larger picture, I recognize the 
incredible progress that has taken place in Ontario. This 
helps to prioritize what we need for the future.

Background

There have been significant regional, provincial, 
national and international efforts to support inclusive 
education. These include everything from Ontario-
focused Policy/Program Memoranda (e.g., PPM 8 
to support those with learning disabilities, PPM 156 
regarding transitions, etc.) to large international agree-
ments such as the Salamanca Statement and Framework 
for Action on Special Needs Education and the UN 
Sustainable Development Goals (e.g., SDG4, inclusive 
and quality education). Organizations such as Inclusive 
Education Canada, L’Arche and the Learning Disability 
Association of Ontario (amongst many others) have led 

– or supported – these efforts. Extensive research has 
been done exploring many aspects of special education 
including the experiences of new teachers in supporting 
diverse students within schools (e.g., Specht et al., 2022) 

to how principals can foster inclusive schools (Sider & 
Maich, 2022).

Examples of Positive Change

But, how far have we really come with ensuring all stu-
dents are meaningfully engaged in the learning journey in 
their local schools? If we take a ‘10,000-foot perspective,’ 
we have made some massive strides to fostering inclusive 
schools. Is there still a long way to go? Yes. But let’s look at 
five ways in which positive change has occurred:

1. Student and family voice. Many who have familial 
connections to special education have had our 
voices, and those of our children, drowned or 
ignored by others, who do not see children and 
family members as authentic partners in education. 
However, in visiting elementary and secondary 
schools, in their day-to-day lived experience, I see 
principals, teachers and other educators striving to 
listen – and act – based on the insights of children 
and those who care for them. Communication is 
key to building trusting relationships, which is 
the foundation to successful inclusive practices. 
COVID-19 wreaked havoc on communication and 
relationships. Still, even during remote teaching and 
learning, school administrators and teachers made 
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Special Education: 
The Importance of 
Student Voice
Lessons Learned
By Jennifer Morrow

I entered the field of education solely because I had the 
good fortune to cross paths with one of the most incredible 
teachers, my son. Thirty years ago I was blessed to 
welcome Brandon into my life. Brandon was born with 
Down syndrome and from a very young age taught me that 
the only limits in life are those that we place on ourselves 
or that others place on us. Brandon’s passion for life and 
his thirst for learning inspired me to work with others with 
special education needs.

For many years I was the voice for my Brandon when 
he was unable to communicate and his advocate when 
decisions were made that weren’t in line with what he 
wanted or needed. These days, I find that I act more as 
an interpreter, because although Brandon struggles to be 
understood by others, he has very clear opinions, thoughts, 
goals, or dreams and is more than happy to express them.

My experiences as a parent have certainly helped me 
navigate my roles as teacher, principal and system leader. I 
feel well equipped to relate to and empathize with other 
parents who have a child with a disability. I have learned 
how critical it is to listen to parents, to hear their worries 
and concerns, and include them as part of the learning 
team for their child.

Drawing on my experiences as both a parent and an 
educator I have made decisions or suggestions that I truly 
felt were in the best interest of the student with special 
education needs. Although well-intentioned, it became 
apparent to me that I was making decisions based on 
my own perspective or stance. I eventually realized that 
despite my experiences, I can’t fully know what is in the 
best interest of each and every student without first hearing 
from them… Therefore, I have learned how essential it is to 
listen to the voices of each and every student.

A few years ago I witnessed the power of student voice 
when my niece had written a letter to the Director of 
Education. This letter had a tremendous impact on him 
and the many others in our school board that heard her 
message. You see Kiara is an articulate, intelligent young 
woman who has cerebral palsy and is physically disabled. 
The letter that Kiara wrote was an impassioned, persuasive 
piece advocating for better accessibility and inclusion in 
our secondary schools. This letter was the impetus for 
having Kiara present as a guest speaker in the Special 
Education for Administrators course that I teach. Each 
time that she speaks with a group, she shares a message 
of courage and hope, but a message that invites deep 
reflection on current practices in schools. Kiara is now able 
to advocate for herself and others with disabilities in a way 
that leaves a lasting impression.

There are so many important lessons that I have learned 
as a mother, an aunt, an educator and a leader, but the 
most important lesson is that we need to listen to the 
students. We need to listen to their words and their 
actions so that we can truly hear our students. We cannot 
begin to understand their needs, worries, hopes or 
dreams when we haven’t had their experiences, felt their 
challenges, or been exposed to the same barriers that they 
face on a daily basis. Student voice is a critical part of the 
decision making, program planning and goal setting that 
happens on the student’s behalf in our schools.

I am honoured to be able to share Kiara’s voice with all of you.
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“Empathy comes 
from storytelling. 

We need to listen to 
someone’s full story 
and take the time to 

do this.”

“We’d learn more empathy 
if we were put in groups 
with people we would 
not pick to work with. 
We’d have to face the 

consequences of the group 
- good or bad.”

“School starts too 
early. It should start 
at 9:30 am –  8:30 is 

way too early!” 

“I learn better 
when I work with 

people, when 
there is less noise 

and when the 
teacher makes it 

fun to learn.”

“Only assign 
homework that is 

meaningful.”

Our Students 
Speak Out
Student voice is a vital part of education. And our 
current and future learners have a lot to say. Their 
reflections provide great food for thought on our 
current educational practices. As we look to what’s 
next, our students share their thoughts about the 
future of learning.

“I'm concerned about 
global warming and 

how it’s causing severe 
weather and events. 

We talk a lot about the 
environment at school, 
but I don't think I can 
do anything about it.”

“I think the schools of the 
future need to have smaller 

classes that are in-person, 
not online, with better 

subjects that I will actually 
use when I get older.”

“I wish there was the ability 
to explore more topics and 

subjects at the elementary level. 
For example, high school has 

tech classes and specific science 
classes. I’d like the opportunity 

to explore areas that I want a 
future career in.”

“We need to learn 
more about mental 
health issues and 
how to deal with 

school-related 
stress.” 

“We should learn more 
about Indigenous People 
and racism. The school 
only teaches a little bit 

about that and only when 
they have to.”

“I learn better 
when I can 

brainstorm with 
someone else.”

“I learn the most from 
being interactive with 

what we're learning and 
having the opportunity 

to ask questions.” 

“The first 
recess should 

be longer.”



A special thank you to Maryin, Tomiwa, Catena, Aida, Brendan, 
Maggie, Libby, Tate, Isla, Gwen, Deegan, Joseph, Ava, Marissa, 
Emily, Denver and Abbie for sharing their thoughts with us.
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“There should be 
more toys in my 

school.”

“I learn best 
by watching 

videos.”

“I learn better when 
I’m listening to 

music.” 

“I’d like more 
experiments in 

science because I like 
to get really involved 

with the science.”

“Projects, group work, and 
bonding activities like trust 
falls and playing “in person” 

games help students learn to 
work together.”

“We should have more 
chances to do projects and 
learn important stuff like 
more about taxes and how 

to pay them.”

“I like being in school much 
better than being online 

because I’m actually with my 
friends. I like learning things 

outdoors in the fresh air. I hate 
sitting down in a chair for six 
hours a day writing, reading 

and overall learning.”

“Teachers need to know 
students and current 

culture – resources and 
materials that engage us 
now. Not 20 years ago!” 

“Knowing there’s 
always an adult 

around and they’re 
approachable. That 
makes me feel safe.” 

“I wish there was more 
experiential learning, 
hands on work and 

more time for phys ed.” 

“There’s more to Indigenous 
Peoples’ history and culture 
for students to learn that can 
enhance their perspectives 

and ambitions when becoming 
active and responsible citizens 

within Canadian society.”

“There should be more support 
to help students with their 

post-secondary plans before Grade 
12. Students should be informed 

about post-secondary options and 
how to pursue them at school way 
before they have to start applying 

to schools. It should be introduced 
at the beginning of Grade 11.” 

“I think students should learn 
more about Canada’s history, 

especially the Indigenous 
Peoples who came before 

us. They are why we are this 
country today and students 

should be more educated 
about it.”
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Leading for Equity Requires Political Skill
By Sachin Maharaj

In recent years, leaders around the globe have confronted 
challenges to advancing equity in schools (Milley & 
Samier, 2022). In Brazil, educators have grappled with 
opposition to the teaching of Afro-Brazilian history, 
Indigenous and gender identity issues (Alves et al., 
2021; Moeller, 2021). In England, the requirement for 
schools to promote fundamental British values has cast 
aspersions on racialized students in general and Muslim 
students in particular (Sant, 2021). In the United States, 
the passage of so-called anti-Critical Race Theory (CRT) 
laws in several states has restricted how issues of race and 
diversity can be taught.  

In Ontario, school boards have similarly been 
struggling with how to advance social justice. As 
recent controversies in Waterloo and Durham have 
demonstrated, some members of the public feel 
uncomfortable with students learning about colonialism 
and racism in Canada for fear that it will engender 
feelings of shame among white students and increase 
racial divisions.  

It should not be surprising that as issues of social justice 
have gained societal prominence, schools have become 

contested ideological battlegrounds. Schools have always 
ref lected the values of the state. And in a context of 
compulsory education, special attention is warranted as 
to what values are being imparted to our children. The 
problem is that as the state seeks to increase the status of 
marginalized groups, some members of dominant groups 
fear that it is coming at their expense. While it may be 
tempting to simply dismiss these concerns as reactionary 
or racist, they can have real world consequences for 
schools. As one educator in Tennessee remarked, anti-
CRT laws “have a big impact on how I can plan to teach 
with honesty and integrity” (Waxman, 2022, para. 4).

In the post-Truth and Reconciliation Commission 
era, Canadian schools can no longer ignore their moral 
obligations to decolonize and address the anti-Indigeneity 
that permeates our society. Neither can we retreat 
from our commitment to address the racism that exists 
towards Black and other racialized students. Yet, to 
be effective, this must be done in a way that considers 
broader political dynamics. School leaders play a critical 
role in setting school priorities and convincing different 
education stakeholders of their importance. This includes 
reluctant staff, whose buy-in is crucial to the successful 



52        Principal Connections  •  Winter 2022  •  Volume 26  •  Issue 2

One of the most fundamental problems in education 
is the overreliance of curriculum at the negligence of 
children. Every school has a predetermined curriculum, 
which dominates students’ school life. The curriculum 
determines what and how much students should 
learn and serves as the standards for assessment. The 
curriculum is typically implemented seriously; teachers 
make sure they cover everything in the curriculum; 
students are placed in curriculum-determined courses 
based on age; assessments, both classroom and 
standardized, are applied to measure students’ mastery 
of the curriculum. When students are assessed to have 
not mastered the curriculum, they are provided remedial 
lessons or placed in special education programs.

In contrast, we pay very little attention to children in 
schools. Despite the reality that children are different 
from each other, have different personalities and interests, 
have different strengths and weaknesses, have different 
family and cultural background, are natural born and 
intentional learners, they are all organized into grades 
based on biological age, as if age was the only difference 
among students. The results are well known in education: 
disengagement, dropouts, course failures, and so-called 
achievement gaps. The irony is education systems and 
policymakers have been trying to make students more 
successful and close the achievement gap by doing more 

of the same things – more prescription of the curriculum, 
which has never worked. After decades of improving the 
curriculum and pedagogy, our schools still fail to serve all 
students equally well.

The real meaningful change lies with our views of 
students and learning. We need to view students as active, 
purposeful, self-learning and self-regulating individuals, 
who will need to solve problems and create impact on 
others and in the world, instead of homogenous recipients 
of known answers to known problems in schools. All 
students, as human beings, are natural born learners who 
must learn in order to survive, but their learning must 
have purpose. For many students, schools are boring 
and irrelevant. They must be in schools, but they don’t 
know why they are forced to learn materials that bear no 
consequence in the real world. 

All students are able to learn on their own from various 
resources. There is this mistaken belief that the quality 
of an education system cannot exceed the quality of 
teachers, which first appeared in a Mckinsey report 
(Barber & Mourshed, 2007). It sounds like students 
must be taught by teachers, but where did the first 
teachers come from? With easy access to learning 
resources and experts online, students are able to learn 
much more than what is transmitted in the classroom. 
Teachers are important, but their roles should not 
continue to be instruction. Instead, they should be 
learning coaches, resource curators, project managers 
and community builders (Zhao, 2018a, 2022).

Teaching Students to 
Identify and Solve 
Problems 
By Yong Zhao
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Indigenous Education: A New 
Generation of Resilience
By Troy Hill and Chantal Jakji

A journey with the responsibly of sharing Indigenous 
Knowledge as an Indigenous educator takes resilience. 
Resilience in recognizing that your familial healing will 
take generations to overcome. The impact of generational 
trauma can be difficult to understand as it presents in 
a variety of ways. Therefore, each Indigenous being 
has their own journey, none alike, none paralleled to 
one another. The residual impact of colonization, and 
more importantly the collateral damage as the result of 
colonization, is shared. However, it presents in many 
different ways.

Our family has been stripped of all past generations, los-
ing all of our relations through residential schools. This 
leads me to fostering resilience to the next generations of 
Indigenous educators knowing the active participation 
in acquiring the Indigenous Knowledge that is from the 
perspective of loss. But, what about the next generation? 
Will that be from the perspective of loss? Or from the 
perspective of being in the process of acquiring?

The focus on my journey of acquiring the stolen 
knowledge is to take on the responsibility of networking 
within my own community and to aspire to begin the 
new cycle of Indigenous Knowledge learners. Today, I 
am witnessing the spokes turn, the wheel gathering 
momentum, as I watch the journey of my niece Chantal 
Jakji, who recently became a teacher and is fostering the 
acquisition of Indigenous Knowledge in her own way. As 
this is her journey, I wanted to ask her, how she feels in 
the midst of her journey of her own way of acquiring her 
Indigenous Knowledge.

I wanted to learn from her. I wanted to witness her 
experience to see if anything has changed in forming her 
way of knowing her Indigenous leadership. Within my 
spirit was hope, hoping things were beginning to change 
for our new generation of Indigenous educators. I asked 
two questions to begin dialogue around this topic.

“As an Indigenous educator, what do you see for the 
future of Indigenous education?”

Chantal: I am currently a high school English teacher. As 
the new Grade 11 Indigenous literatures course is being 
introduced into various school boards, I have noticed more 
teachers becoming invested in including Indigenous voices 
and perspectives in their courses. I recently took the Senior 
Native Studies AQ , and there were people from all subject 
areas in the course (math, science, English, history, social 
sciences). My hope for Indigenous education is that it is not 
only focused on in Grade 11 English and Religion courses. It 
is something that can be included in all subject areas.

Indigenous education can also help all students succeed in 
their courses since it offers a holistic approach to education 
and focuses on meeting the students where they are at in 
their individual learning stage. In speaking with other 
teachers, many people are nervous to accidentally include a 
non-authentic source or misinterpret a traditional practice. 
Many are not sure where to turn for authentic resources that 
connect to their subject areas. However, there is a lot more PD 
and training available than previous years.

I hope to see Indigenous education more accessible to both 
students and teachers than when I was in high school. 
Growing up, I did not have the opportunity to read authentic 
Indigenous literature in school. Currently, I am seeing an 
increase in people taking the time to learn more about 
Indigenous education collectively with their peers. I see this 
learning journey continuing and teachers becoming more 
comfortable with including Indigenous perspectives in their 
everyday classroom materials. I also hope to see Indigenous 
students feel included rather than singled out in the classroom 
materials and teaching strategies being used.

Chantal’s answers startled me a little, but also gave 
me hope. The hope that professional development for 
all will continue. And startled that our Indigenous 
students are still being centred out as the “experts in 
the classroom.” This question led me to explore another. 
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Psychologically 
Safe Learning

By Marisa Munro

A pillar of the Catholic School-Level Leadership 
Framework, Building Relationships and Developing 
People, guides an administrator’s daily responsibilities. 
Moving forward, we need to be led by leaders who 
create a psychologically safe learning environment.

How is this environment crucial for the well-being of 
students, staff and families today … and for tomor-
row’s educators and learners? How can such a positive 
climate be achieved on days when our good intentions 
become derailed? How does this environment develop 
trusting relationships?

Presence
Being responsive to the psychological needs of students 
and staff requires presence. Presence nurtures the devel-
opment of relationships. School and board administrators, 
who make time to visit classrooms and walk the halls, 
promote not only relationship building, but also develop 
a safe, secure environment for students and staff. An 
administrator’s responsibilities provide opportunities to 
capitalize on creating authentic presence. For instance, 
Teacher Performance Appraisals allow administrators 
to affirm excellent pedagogy and best teaching practices. 
Gestures such a sending an end-of-day thank you note 
can be a simple yet impactful way to be present and affirm 
staff.

Conscientious Action and Intentional Follow-Up
Creating a psychologically safe learning environment 
requires a proactive approach, conscientious action and 
intentional follow-up. This work takes time and it must 

be deliberate to effect meaningful change. For example, 
administrators, who take the time to coach and support 
teachers and who respond to their needs and strengths, 
build capacity and trust in their schools. Following up 
with teachers models a caring approach they can adopt 
with their students. Engaging in purposeful conversations 
and coaching staff through difficult situations with 
families helps administrators promote self-efficacy and 
build relationships. Daily informal interactions provide 
opportunities to encourage excellent practices.

Suggestions to help create a psychologically safe 
environment rooted in trust:
• Keep an open-door policy
• Meet and problem solve collaboratively with teachers 

and empower them to resolve situations going forward
• Model parent conversations to new teachers
• Conduct thorough investigations and meet with 

students and families when needed
• Follow up with teachers and affirm their professional 

judgement that supports the well-being of students

Teachers told us conscientious action and follow-up 
from administrators:

- Made them feel listened to and valued:
“Listened to concerns with full attention and care and 
asked follow-up questions to make sure they had a full 
understanding of the issue at hand.”

“Asked for insight into the relationship between myself, 
parent and student.”
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As principals, you play a vital role in shaping school 
culture that is responsive to helping young people prepare 
for their futures. This responsibility comes with tough 
decision-making, with many competing priorities in order 
to ensure fairness, equity and the safety of all students.

The climate crisis poses an existential threat to our 
society, economy, health and environmental stability. 
Terms like the sixth mass extinction and the Anthropocene 
are now in common usage and human caused climate 
impacts, largely from the burning of fossil fuels, are all 
around us. The crisis also provides a huge opportunity 
to move toward a better, cleaner, healthier and more 
equitable world.

We have missed the chance to live without climate 
impacts; they’re here and will be with us. We are past the 
point where leaders – in any organization – can decide 
not to take climate action within their institutions. 
The next eight years will be crucial in deciding how 
severe climate impacts will become and what quality 
of life future generations will experience. According 
to climate modelling (IPCC, 2022), we need to reduce 
greenhouse gas emissions by 50 per cent by 2030 in 
order to avoid massive loss and reduce the danger that we 
will pass tipping points that will lock in irreversible and 
catastrophic climate impacts.

Schools and education systems are often overlooked in 
policy planning as leverage points for reducing climate 
emissions. This is a missed opportunity. Research has 
shown that quality climate education can lead to a 
reduction in carbon emissions similar to other large-scale 
mitigation strategies such as rooftop solar or electric 
vehicles (Cordero et al., 2020). Schools are central 

community sites, so the potential reach of a school goes 
well beyond students, extending to families, staff and 
community partners.

There are many ways schools can be – and may already 
be – important community sites for climate leadership. 
However, before discussing concrete climate leadership 
actions, let’s first look at the alarming levels of youth 
climate anxiety reported in a recent international 
study, which investigated how 16- to 25-year olds from 
10 different countries are being impacted by complex 
climate emotions (Hickman et al., 2021):

• 60% of youth respondents are “very worried” or 
“extremely worried” about climate change

• Just under half said that their feelings about climate 
change negatively affect their daily life and functioning

• Four in 10 fear having children due to the climate crisis
• Climate anxiety and distress were correlated with 

perceived inadequate governmental response and 
associated feelings of betrayal

It is important to highlight that having climate anxiety 
or other negative climate emotions is a normal response 
to understanding the existential threat of climate change 
(Mufarech, 2022). If adults want to help mitigate youth 
climate anxiety, we need to be doing everything we can to 
support strong climate policies and reducing greenhouse 
gas emissions in our spheres of inf luence. Providing 
mental health services that address youth climate anxiety 
is helpful, but it only treats the symptoms, it does not 
address the root cause of their anxiety – inaction.

Your School 
and Climate 
Action
By Dr. Ellen Field and Dr. Paul Berger
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Trends 
Shaping 
Education’s 
Future
By Andreas Schleicher

In a world where globalization and digital 
technologies are impacting every aspect of our lives 

– both positively and negatively – forward-looking 
leaders are seeing some clearly discernible trends 
shaping the future of education. 

For instance, we should be asking ourselves what 
competences are needed for participating in an 
increasingly intangible economy? What knowledge, 

skills, attitudes and values do we need for generating 
new ideas and products? Or for organizing and 

governing new ways of working and producing? And 
what is the role of new technologies in facilitating learning? 

As we move into 2023, we are seeing big shifts in the demands 
placed on educational leaders and teachers. Society has always 

demanded a lot of educators, expecting them to have a deep and broad 
understanding of what they teach and whom they teach. What educators 

know and care about makes a huge difference to student learning. 

However, the pandemic and other local and global occurrences have brought 
to the forefront that education is not a transactional business, but a social and 
relational experience. Great educators are not just good instructors, but also 
good coaches, good mentors, good facilitators and good evaluators, who are 
able to engage with not just the cognitive but also the social and emotional 
well-being of their students. 

At home and throughout the world, COVID-19 has exacerbated many 
deprivations, like poverty and family stress, with a ‘hidden pandemic’ 

of new orphans and children without essential care. From March 
1, 2020, to April 30. 2021, over one million children globally 

experienced the death of primary caregivers, including  
at least one parent or custodial grandparent. 
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The Future of Education and Skills 2030 Project 
By The Organisation for Economic Cooperation Development (OECD)

Historically, education has often been slow to react to 
changes in society. While during the 19th and 20th 
centuries, education systems sometimes changed through 
rapid bursts of expansion and restructuring, in between 
these bursts, curriculum structures and delivery often 
remained static, linear and rigid. The industrial form 
of schooling meant students were often expected to be 
passive participants in classrooms. 

Now, however, in the face of deep and widespread 
changes that are transforming our world and disrupting 
the institutional status quo in many sectors, there is a 
growing recognition that we need to re-think the goals 
of education, and the competencies students need to 
thrive. Global trends like digitalization, climate change 
and advances in artificial intelligence, to name just a few, 
pose fundamental challenges to both the goals and the 
methods of education.

In 2015, the Education Policy Committee of the 
Organisation for Economic Cooperation and 
Development agreed to launch the OECD Future of 
Education and Skills 2030 project as an opportunity to 
step back, explore the longer-term challenges facing edu-
cation, and help make the process of curriculum design 
and development more evidence-based and systematic.

The aim of the project is to help countries find answers to 
two far-reaching questions: 
• What knowledge, skills, attitudes and values will 

today's students need to thrive in and shape their 
world? 

• How can instructional systems develop these 
knowledge, skills, attitudes and values effectively? 

As one response to these questions, the OECD Future 
of Education and Skills 2030 project developed the 

OECD Learning Compass 2030 an 
evolving learning framework that sets 
out an aspirational vision of education. It 
provides points of orientation towards 
the future we want: individual and 
collective well-being. The OECD 
Learning Compass 2030 aims to 
articulate core goals and elements of 
a shared future in a way that can be 
used at multiple levels – by individual 
learners, education practitioners, system 
leaders, policy designers and institutional 
decision makers – to clarify, connect and 
guide their efforts. 

The OECD Learning Compass 2030 
is an “evolving framework” in that it 
will be refined over time by the wider 
community of interested stakeholders. It 
is the product of a collaboration among 
government representatives, academic 
experts, school leaders, teachers, 
students and social partners, who have a 
genuine interest in supporting positive 
change in education systems. Since 
these stakeholders come from a wide 
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The Principal as Influencer
Ashleigh Molloy

“It’s not how much we give but how much love we put into 
giving.” Saint Mother Teresa

While continuous professional development in new 
and best practices is critical to the education of our new 
generation of learners, the term professional development 
can often cause staff consternation and anxiety. There 
may even be questions regarding the knowledge and 
experience of the “curriculum leader,” often you, the 
school principal. But professional development can also 
be a cause for excitement and joy.

Here are some ideas when planning and undertaking 
professional development in your schools.

To start, a trusting relationship between principal 
and staff is essential. Practising the new three Rs – 
Relationship, Relationship, Relationship – is supported 
by John C Maxwell, who states, “People don’t care how 
much you know, until they know how much you care.”  

When preparing for professional development, leaders 
need to create a delivery plan that is supported by 
expertise and current research data. The best professional 
development is one that respects the adult learning model. 
It needs to be self directed, job embedded and given 
sufficient time to percolate. Staff want to be part of the 
solution in advancing school outcomes as lifelong learners 
and need a voice.

Principals can establish small groupings that have 
clear goals to address the specific PD topic. Working 
collaboratively, principals can outline a cooperative plan 
of shared responsibilities complete with the provision of 
strategies, tips, resources and media platforms.

Technology continues to be a permanent and prominent 
component of our education system and the exponential 
growth in information technology is a significant 
development in current and future professional 
development. Principals need to promote IT competence 
and leadership talent with staff. Technology can also 
facilitate communication to save precious, limited staff 
time. Gaining competency in the never-ending f low of 
programs, apps, artificial intelligence and the yet to be 
revealed technology tools requires leaders to be ongoing 

lifelong learners as they cope with the constant change in 
their skills bank. 

The TEAM (Together Each Achieve More) approach 
affirms inclusion by welcoming all as unique individual 
members. Diversity offers principals a range of talent 
that can be utilized to successfully build better student 
outcomes. Recognizing this and affirming your staff 
through identified responsibilities enhances trust, 
building credibility for your leadership. 

Ownership is a positive motivational factor. Staff need to 
be assured the end goal will be monitored along the route. 
The assessment plan must include observation, feedback, 
data collection and collegial time set aside to meet and 
discuss within the groups. Included in the dialogue, there 
should be a feedback review that has optional anonymity. 
This enables planning for improvement in future sessions. 
It is important that each person is heard and none 
excluded. 

“To know that God is always with me.” Saint Kateri 
Tekakwitha 

Principals may experience staff members who seem 
to be on the periphery as they doubt the worth of the 
professional development. As Catholic educators, 
principals need to reach out through a heart-to-heart 
exchange where you are the listener. Personal 
intervention demonstrates that different views must 
never result in division. Taking the time shows that 
having alternative viewpoints does not silence the voice 
of any staff member. We have two ears and one mouth. 
God’s human design promotes listening twice as much as 
speaking. 

Principal’s anatomy as I see it. Their hearts beat rapidly 
as they pursue their daily duties. They are all filled with 
compassion, care and concern for the well-being of their 
school community composed of students, staff, parents 
and neighbourhood. Their hands extend daily to lend a 
helping hand when needed. Their feet are constantly on 
the move. Running here and running there to provide 
assistance for those in need in their school. Their minds 
are in overdrive as their creative juices f low and the 
neurons are alight in generating new ideas, finding 



May the Peace, Joy and Love of 
Christmas fill your heart and home 

throughout this festive season!
Catholic Principals’ Council of Ontario

“Do not be afraid; for behold, I proclaim to you good news of 
great joy that will be for all the people. For today in the city 

of David a saviour has been born for you who is Messiah 
and Lord. And this will be a sign for you: you will find an 

infant wrapped in swaddling clothes and lying in a manger.”
Luke 2:10 - 12

        Christmas Office Hours:

• The office will be closed commencing Dec. 26, 2022 and 
will reopen on Jan. 9, 2023.

• Voice and email messages will be returned on Jan. 9, 2023. 
 

 

• If this is an emergency, please contact Joseph Geiser, 
Executive Director, at jgeiser@cpco.on.ca

• If assistance is required for CPCO’s Long Term Disability 
Program, contact Johnson Inc. via email at: cpco@johnson.ca 

May the Peace, Joy and Love of 
Christmas fill your heart and home 

throughout this festive season!

“Do not be afraid; for behold, I 
proclaim to you good news of great 
joy that will be for all the people. 
For today in the city of David  
a saviour has been born for you 
who is Messiah and Lord.  
And this will be a sign for 
you: you will find an infant 
wrapped in swaddling 
clothes and lying in  
a manger.”

Luke 2:10 - 12




